
   
 

   
 

  

The ASD Pathway 3 Curriculum 

at Charlton Park Academy 

 

‘I might hit developmental and societal milestones in a different order than my peers, but I 
am able to accomplish these small victories in my own time’ – Haley Moss.  
 
                                                   ‘I am different. Not less’ – Dr Temple Grandin  
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Rationale: 

At Charlton Park Academy, we have established a Sensory Curriculum which follows an 

individualised approach to learning. Following this curriculum creates an opportunity for 

students to become fully immersed within a sensory experience. This allows students to 

develop their communication, cognitive and thinking skills in a range of contexts 

throughout the school day. All these skills not only apply to the school environment, but 

they are equally valuable out in the wider community, creating opportunities for our 

students to express their wants and needs. Developing a student’s communication skills 

through gesture, touch, sign, symbol, or verbalisation is a skill that is a fundamental part 

of our curriculum, as this lets the individual student have a voice.  

Our students become active learners, working towards independence, autonomy, 

control, choice, and taught to effectively communicate needs, wants and opinions 

through expressive communication skills. The curriculum enables all students to become 

inspired, encouraged, and enjoy learning to make progress and achieve whilst at CPA.  

Principles:  

Students in Pathway 3 Sensory ASD, learn through consistent routines, sensory 

experiences and positive interactions from adults who support them daily.  

Our students have the opportunity through learning for; Exploration, Anticipation, 

Persistence, Interactions and Realisation, when following their individual learning 

programs. 

Our key principles in supporting our students are;relationships, routines, adaptability, 

consistency, structure, consolidation of learning, engagement, and enjoyment. These 

are the underpinning principles within our curriculum for our students.  

Along with the key principles we also focus on the preparation for adulthood and life 

beyond CPA. All students follow an individualised curriculum, aimed at meeting needs 

as set in their EHCP’s. Our curriculum provides interconnected and sequential learning 

for our students, working on; communication skills, social interactions, independence, 

and preparation for the next steps, developing a depth of learning.  

Our sensory curriculum creates the opportunity to personalise learning that aims for 

students to acquire knowledge and understanding to process information that is 

appropriate to their developmental level. Our curriculum provides students with a 

curriculum offer that it is meaningful, personalised, flexible, and purposeful to meet the 

needs of the students in their journey here at CPA.  
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Intentions: 

The intentions of the Pathway 3 Sensory ASD curriculum are to equip our students with 

skills that will enable them to become as fully independent adults as possible, making 

life choices to access an enjoyable and successful adulthood. Skills that are taught 

enable these skills to be transferred from school to home and out into the wider 

community.  

Our curriculum embraces integrated approaches directly linked to communication, 

cognition, social and emotional well-being with emphasis placed on physical and 

sensory development. We prepare our students to become as safe as possible in `the 

world around us` 

We embed the students EHCP (Education Health and Care Plan) outcomes into 

learning, considering the students’ strengths, learning styles and interests. By identifying 

our students complex learning styles, we can work with our students following their 

learning style and their individualised approach to learning.  

We customise our curriculum through a personalised approach, making it individualised 

to the student, identifying holistic progress made by our students to explicitly meet the 

needs of the students with complex learning styles.  

Implementation 

Our curriculum is a child-centred with the child at the centre of the curriculum. Our 

curriculum focuses on developing skills in, Communication, Cognition, Relationships, 

Sexuality and Health Education, Social Skills, Physical Development, and 

Independence. We use a cross curricular approach integrating our curriculum to provide 

interconnection of learning, through subjects delivered.  

Students remain in their class group supported by a teacher and a higher-level staffing 

ratio. This enables a high and consistent structured approach to ensure the best 

possible outcomes for this group of students. The structure within these groups allows 

students to build relationships with adults who support them in learning and with 

personal care, building positive relationships and an in-depth understanding of individual 

students. This then creates the opportunity for students to develop familiarity and 

confidence to interact in their own ways with adults.  

Within our curriculum we use TEACCH strategies to support our students to learn; 

identifying individual learning styles, building on their strengths, and working around their 

areas of difficulty by adapting teaching styles. This approach is very structured and uses 

clear schedules for our students to understand, which supports our students to learn. 

Activities used in TEACCH are aimed at meeting the individual needs, these activities 

include the use of objects to explore and experience using the individuals’ senses. 

‘TEACCH is an evidence-based academic program that is based on the idea that autistic 
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individuals are visual learners, so teachers must correspondingly adapt their teaching 

style and intervention strategies.’ www.appliedbehavioranalysisprograms.com  

 

 

 

 

 

 

 

Intensive Interaction is an approach designed to support with Fundamentals of 

Communication. We interact and engage with students by copying their actions and 

vocalisations in 1-1 sessions. Intensive interaction allows the opportunity for students to 

relate, interact, know, understand, and practice communication routines. The aim of 

intensive interaction is for students to take an interest in the adults, become more vocal, 

show ability to interact and become more focused when interacting. ‘Intensive 

Interaction teaches and develops interaction and communication by doing and taking 

part in interaction and communication. The activities are relaxed and pleasurable and 

motivating for the learner.’- Dave Hewitt, www.intensiveinteraction.org 

Intensive interaction can occur in our therapy sessions such as: Music Therapy, Drama 

Therapy, Art Enrichment. These interactions can also occur in one-to-one settings or in 

small group activities that have been pre-set. Furthermore, interactions can occur 

through eye contact, making a noise, reaching out to touch to initiate physical contact. 

Students may also participate in turn taking activities involving intensive interactions with 

other peers or adults who support them.  

Attention Autism is an intervention to support speech and language development. We 

use this programme to encourage spontaneous communication through visually 

engaging and motivating activities. Following this programme offers our students 

‘irresistible invitation to learn,’ Davies, G, through fun activities that are engaging and 

motivating. Attention Autism is divided into four parts. 

•  To focus attention 

•  To sustain attention 

•  To shift attention  

•  To transition shifting attention to an individual activity and refocus to the group.  
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The aims of Attention Autism are:  

• To engage the attention of the pupil, 

• Improve joint attention  

• Develop the feeling of shared enjoyment in a group setting 

• Increase attention in activities led or controlled by adults. 

 It also involves encouraging spontaneous social interaction in a group setting, 

increasing non-verbal and verbal communication. Ultimately it is to improve the depth of 

vocabulary in the student, ensure the student has fun, make full use of the strengths of 

the student, ensuring that the student retains learning through these sessions.  

 Play based learning 

Our students develop a sensory awareness to develop exploratory play leading to self-

engagement and awareness of their own environment. Within this curriculum area 

students working on key elements of cognition.  

The key elements are:   

• Sensory Awareness,  

• Attention Skills,  

• Environment Awareness,  

• Concept Development,  

• Exploratory Play,  

• Play,  

• Joint Interactions  

Our students learn through play-based learning, which has elements of fun, and they 

can learn by using sensory materials that develop their love of learning. Students can 

explore and experience cognitive activities using alternative materials to engage them 

with learning and retain knowledge of the activity.  

Problem solving is an important part of everyday life as it provides students with ways of 

exploring, investigating, and developing an understanding of the world. They can use 

trial and improvement responses; these create learning opportunities of anticipating 

what may happen next and predicting what comes next using problem solving and 

thinking skills.  
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Our curriculum creates opportunities to be embedded skills and work upon throughout 

the day. Our students fundamentally build positive relationships with peers and 

members of staff who support them, through Sherbourne, Handy Pac, Tac Pac, and 

Attention Autism. Our students are discreetly taught RSE, using activities that are 

appropriate to our students discreetly.  

Social skills are equally as important as relationships. Social skills occur in the 

classroom, outside in the community and in our family homes. By developing social 

communication and play activities this enables students to develop an awareness of self 

and others and build relationships in a meaningful way. ‘Although young children with 

autism sometimes seem to prefer to be by themselves, one of the most important 

issues, especially for older children and adults, is the development of friendships with 

peers.’ www.autism-society.org 

Our curriculum overlaps principles and intention for a more in-depth approach to 

learning for our students. Our curriculum offers our students: interconnected learning, 

sequential learning, personalised learning, pupil centred approach to learning, 

individualised, purposeful, meaningful, implicit learning, clear accreditation pathways, 

real life application and the flexibility to tailoring the curriculum to meeting the needs of 

our students.  

Our Pathway 3 class groups follow a four-year rolling program using thematic units from 

the Northern Ireland Curriculum. Whilst we follow these thematic units, it is important to 

consider how individual students learn, and to ensure that there is enough breadth and 

scope to enable our students to engage with learning. The curriculum allows us to model 

and build on teaching.  Teachers use professional judgement and knowledge of their 

learners to restructure the thematic units and adapt the ideas and activities within them 

to meet the complex needs of the students within their class.  
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The Pathway 3 Curriculum is based around six core areas of learning:  

• Communication and Literacy   

• Cognition and Learning  

• Relationships, Sexuality and Health Education  

• Physical Development  

• Creative and Cultural  

• Independent Life Skills 

Communication and Literacy  

Our students work on communication skills and literacy skills within lessons. Students 

have a varying level of communication skills that they use to express their wants and 

needs using; gesture, symbol, sign, or key word verbal communication to enable others 

to reciprocate their communication. Through observations of our students, we identify 

how they prefer to communicate with others. cf: Communication between the child and 

his partner is an interaction of a close and special kind. The communication is on a 

simple level, i.e., the child’s level, not a level imposed on the child by an adult. The child 

is therefore free to use his own means of communication, using all his senses, to make 

communication meaningful. The child is then able to succeed even although no 

conventional means of communication is used. The partner must learn the skill of 

observing and understanding how the child is using his senses to communicate’ 

(Longhorn, J, 1988) 

Communication is the driving force behind self-regulation, and this then becomes their 

unique communication style that they prefer to use. The total communication approach 

is about using the right combination of communication methods for an individual to 

ensure the most successful forms of contact, information exchange and interaction. It is 

a way of optimising an individual's potential and reducing the extent of their 

communication difficulties. 

Developing intentional communication to maximise learners’ abilities to exert autonomy, 

exercise control and express choice. Communication is determined by the person, 

intentional or otherwise. The individual’s personal communication style always receives 

universal respect. “A person’s ability to communicate is not dependent on their being 

able to master certain skills, it is dependent on our ability to listen and communicate 

responsively” (Jo Grace, The Sensory Projects). 

There is a substantial proportion of students in this group who are non-verbal, however 

by listening to and understanding their communication styles, this will enable them to 

feel secure and communicate with the adult in a unique way that they feel comfortable 

with. A small proportion of our students are using emerging communication skills 

whereby they can use single words to express their wants and needs, and students can 

construct a sentence supported using PECS (Picture Exchange Communication 
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System). However, there are a small group of students that use AAC (Alternative, 

Augmented, Communication) devices. These students use iPads or technology devices 

to support their communication skills, and further enhance their skills that will equip them 

for life. 

Students also use Core Words and topic boards to support with communication, core 

words create opportunities daily for students to make requests and comments in a 

functional approach. Members of staff support with the use of core word to decipher 

what the student is trying to communicate; they then model where the word is on the 

board by pointing at the symbol. ‘Modelling is a powerful way to support communication 

and language development. Without our models, students who are learning to use 

Universal Core will hear spoken language or see sign language, but they will not 

experience others communicating in a way that they can use. (Project Core)                                  

 

 

Cognition and learning (Include Maths and Science) 

A small proportion of our students experience functional maths. Students learn about 

Number, Using and Applying and Shape, Space and Measure.  This type of 

mathematical thinking creates learning opportunities for students to transfer the skills 

and apply these skills to real-life opportunities. ‘The secret to teaching mathematics 

successfully may be to teach it through other areas, any areas, so that maths is 

something that is “interesting and relevant for pupils and enables all to participate and 

grow” (Higginson, 1999).  

Science 

Our students experience science through exploratory play-based opportunities using 

their senses. These activities have a purposeful meaning and provides our students with 

experiences that stimulate their senses. By stimulating their senses in science, we can 

encourage our students to develop curiosity, exploration, and wonder of the world 

around them. Students have the opportunity to develop their skills by undertaking 

investigations, that engage their interests, further extending their knowledge and 

understanding of science.  

Relationships, Sexuality and Health 

A range of RSE outcomes are worked upon discreetly in our teaching and learning each 

day. RSE learning outcomes are linked to one of the following Key Skills:  
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RSE Key Skill  RSE topic  

Families  Hygiene routines, positive mental health, personal care routines, 
independence skills.  

Respectful 
relationships 
including 
friendships  

Relationships with self-advocacy, making choices, personal 
strengths and weaknesses, likes/dislikes, self-esteem, and 
resilience,  
Friendships, types of touch, rules for touch, saying NO, 
interactions with peers.  
Relationships with staff, interactions with familiar adults.  

Online and Media  Making choices, monitoring access, devices set up and ready, 
engagement along with choices, cause and effect and sensory 
stories.  

Being safe  Public and private, feelings of safety and unsafety, warning signs 
and familiar adults.  

Intimate and 
sexual 
relationships 
including sexual 
health.  

Relationships with self, correct terminology for body parts, 
naming parts of the body, functions for body parts, body changes 
during puberty.  

 

Health Education 
Health Education is embedded into daily life for our students, it is supplemented by 
taught sessions where learning opportunities can be explored further, and skills 
reinforced and developed in a safe and respectful learning environment. It is important 
for students to learn how to keep themselves safe with contexts linked to their lives now 
and those as they grow up into adulthood. Students learn how to become confident and 
responsible member of their community.  
 
An integrated approach to teaching Health Education is adopted and through tactile and 
kinaesthetic pedagogies, enabling students to become aware of how to make choices 
including healthy choices, using technology including the internet to keep safe, keeping 
clean and taking ownership of hygiene routines and environments, taking part in 
personal medical routines, experiencing economic wellbeing and their own general well-
being. 
 

Health Education learning outcomes are linked to one of the Key Skills:  

Health Education 
Key Skill.  

Health Education Topic  

Healthy Lifestyles  Hygiene routines, positive mental health, personal care routines, 
independence skills, making choices, PECs (Picture Exchange 
Communication System), AAC Devices, snack time, food 
technology, sensory food play, taking part in medical routines.  

Online Safety  Making choices while using technology, asking for help, sharing 
technology with adults, understanding the resilience on adults to 
log-in and access favourite sites/apps/ programmes.  
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Citizenship  Friendships, snack time, tidy up time, teamwork, group work, 
sharing sensory play, assemblies, following class and school 
rules, following rules when eating lunch as a group, rules when 
out in the playground.  

Economics  Shopping, handling money, making exchanges, making choices 
when shopping, favourite products. Visting shops, cafes, 
newsagents, pharmacies, restaurants, leisure centres.  

 

Physical Development  

Physical development, health and well-being is integral to children’s learning. Our 

students follow daily programs that embedded throughout the day. Students have 

access to swimming and dance, as well as personalised programmes which may include 

EHCP movement outcomes linked to Health.  

Physical development incorporates movement, it is a foundation to learning for our 

students. Students need to be able to move and be able to explore their surroundings, to 

be able to learn, gain confidence, develop self-esteem, develop cognitive, 

communication and social skills. Students in Pathway 3 require regular movement 

breaks to enable them to self-regulate and to prepare for learning. ‘Every child should 

have the opportunity to get up and move every 15 minutes. Even just a quick stretch is 

beneficial.’ (Voss, A, 2013) Movement breaks are a fundamental learning curriculum 

support strategy for students providing opportunities for students to learn new skills. 

Students have regular access to a sensory circuit that is prescribed through OT input, to 

enhance their sensory integration. Through the sensory integration of using a circuit, it 

allows students the opportunity to self-regulate.  
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Independent Life Skills 

Our curriculum creates opportunities for students to develop ILS (Independent Living 

Skills) through lessons and purposeful activities. This part of the curriculum incorporates 

all the pupil’s day-to-day personal care routines. Following the routines of the school day 

and lessons these equip students to become familiar with their days. 

ILS are learning experiences that are both planned and can be spontaneous such as, 

personal care routines, pouring own drink, putting on own clothing, personal hygiene, 

cooking, cleaning, community access, road safety, travel training, staying safe and 

accessing community activities. All these tasks are functional and repeated regularly and 

revisited to allow our students to become confident and independent in their own 

routines, progressing into adulthood. ‘Self-help skills are among the most important 

behaviours for your child to learn. They include, among others, dressing, grooming, 

toileting, eating, and bathing- these early skills, the ones we learned without 

remembering how and the ones we practice daily and automatically.’ (Baker, B & 

Brightman, A, 2004) 

In the community students use ILS skills with support, working towards independence. 

Students visit local places of interest, cafes, shops, and parks. Students follow shopping 

lists, collect items from their list and make a money transaction, teaching fundamental 

skills to become independent. ‘Independence is the product of patience and 

encouragement. It is built over years, step by step, skill by skill, opportunity by 

opportunity.’ (Baker, B & Brightman, A, 2004)  

Independent Living Skills facilitates detailed and holistic assessments of individual 

student’s, attributing towards an assessment on pupil’s abilities, needs, and supporting 

areas that specifically limits our pupil’s independence.  
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The foundation curruiculum offers breadth and range in addition to the core curriculum:  

Creative and Culture 

Students access Creative and Culture through direct learning by experiencing and 

exploring, arts and crafts, music, and sensory journeys through the curriculum, tailored 

and adapted to meeting their individual needs.  

Opportunities within Creative and Culture enable our students to express themselves 

through feelings and emotions, and to make sense of the wider world around them 

through creativity and exploration. Our students have opportunities to explore and 

encounter people, places, culture, and environment. Students begin with existing 

experiences related to themselves, recognising a sense of belonging related to their 

experiences and culture.  

Arts 

Our students use sensory exploration in Art. Students engage with Arts using a range of 

materials exposing themselves to different textures used in Art. Students develop their 

creativeness in Art, expressing themselves through the Art using a range of objects to 

make marks, interconnecting learning with core subjects.  

Horticulture  

Our students learn about Horticulture within the school. Students engage with this 

learning using exploration skills, they learnt to plant seeds, harvest the produce, using 

the produce in life skills, following recipes, and experiencing taste and textures of the 

foods that have grown been prepared by themselves. This learning can then be related 

to the life cycle of foods, animals, and themselves, watching and identifying growth as it 

occurs brining learning to a real-life context for our student to understand.  

Food Technology 

In these sessions, students experience a range of foods. They learn through exploration 

and textures when using different ingredients and foods. Students identify foods that 

they like and dislike through using their sense of smell and taste. Students follow simple 

recipes; this develops interconnect learning with areas of our core curriculum i.e., 

Cognition, Communication, Health, RE etc.  

Music  

In music sessions students listen to distinctive styles and genres of music, they interpret 

music by listening to the sounds, beats and rhyme of the music. Students make their 

own musical sounds using instruments to experience and explore ways in which sounds 

project. Students make spontaneous responses through facial expressions and 

vocalisations in response to music.  
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Assessment:  Assessment, Recording and Reporting Policy 2022/2023  

• CPA P-Steps Key Stage 3&4  

• CPA Milestones Key Stage 5  

• EARWIG – All Key Stages to track EHCP’s and holistic progress.  

 

Accreditation  

Our curriculum is measured by Leaders and Teachers and the impact identified using 

formative and summative assessment which leads to the accreditation pathways that 

students will follow.  

Key Stage 4 

• ASDAN Life Skills Challenge.  

Key Stage 5 

• ASDAN Life Skills Challenge  

• ASDAN Towards Independence 


